Online Learning and Teacher Education:
Knowledge Acquisition, Application Skills, and Reported Confidence

Executive Summary

Two studies are reported here that demonstrate superior performance of college students after use of free, online
instructional Modules, produced by the IRIS Center (United States Department of Education Project #:
H325E120002). When compared to traditional teacher education methods, IRIS Modules yield better outcomes
in terms of knowledge acquisition, application skills, and confidence in the use of evidence-based practices
(EBPs). IRIS instructional Modules are grounded in John Bransford’s How People Learn theory (Bransford,
2009; Bransford, Brown & Cocking, 2000). They are delivered through the IRIS Center’s barrier-free Website
(www.iriscenter.com) at no cost to users.

Rationale

Worldwide, several important factors are systemically changing the education enterprise. First, the inclusive
education initiatives outlined in the Individuals with Disabilities Education Act in the United States and in the
UN Convention on the Rights of Persons with Disabilities in Europe have resulted in more and more students
with special needs being educated in general education classrooms (German Commission for UNESCO, 2013;
IDEA Data Center, 2014). Second, we now know that teachers’ skills account for the largest variance in student
achievement compared to all other school factors (Organization for Economic Co-Operation and Development
[OECD], 2005). Both in the United States and in Europe, acknowledgement is growing about the important role
teachers play in the success of their students, particularly those learning in inclusive settings (European Agency
for Development of Special Needs Education, 2010).

Schools and teachers increasingly are being held accountable through standardized assessments and measurable
outcomes of students’ performance. In the United States public policy expressions related to these growing
accountability standards are found in laws (e.g., the Elementary and Secondary Education Act (ESEA, PL 107-
110), the Individuals with Disabilities Education Act (PL 108-446), policy statements of professional
organizations (e.g., American Federation of Teachers [AFT], 2012), criteria used by teacher education
accrediting agencies (National Council for Accreditation of Teacher Education [NCATE], 2010), and in the
professional literature (Coggshall, Bivona & Reschly, 2012; Greenberg, McKee, & Walsh, 2013).

Finally, in recent years, there is a growing a sense that United States teacher education programs should be
accountable for the success of their graduates. In 2013, the National Council for Teacher Quality (NCTQ)
released a report indicting almost all United States teacher education programs for failing to produce effective
teachers (Greenburg et al., 2013). At the heart of the problem, NCTQ claimed, was the lack of EBPs being
incorporated into teacher education curricula. However, the issues are far more complex. It is not sufficient to
simply present information about EBPs to teacher education candidates; rather, programs must ensure not only
that they master knowledge but also that they feel confident and apply EBPs in educational settings (i.e., field
experiences, internships, student teaching).

Therefore, studies about the effectiveness of IRIS Modules, which are delivered online, on knowledge
acquisition and performance in applied settings of teacher candidates are critical to the IRIS Center’s
foundation. The results from such studies are also important to teacher educators who are charged with the
responsibility of producing effective teachers and needing to know whether the methods they use in teacher
education pedagogy are effective.

Background

The IRIS Center develops, produces, and makes available instructional Modules about EBPs that improve
academic and social performance of all learners struggling in inclusive classroom settings, particularly those
with disabilities. To date, the IRIS Center disseminates 55 instructional Modules—19 of which have been
translated into Spanish—and 15 case studies — of which 5 have been translated into Spanish — are supported by

5.14



hundreds of other resources. The 2013 calendar year saw almost 1.1 million users, over 41,000 of them came
from countries other than the United States. Over 76% of all special education teacher education programs in the
United States have incorporated IRIS resources into their coursework.

Study 1

College students’ increased knowledge about making accommodations for students with disabilities in inclusive
settings. Over 300 non-special education majors enrolled in one of three large sections of Introduction to Special
Education served as subjects. Through a tightly designed series of studies, learner-outcomes from module-use
were tested and proven effective at the .001 level of significance when compared to learning from a textbook
and three instructors’ lectures.
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Figure 1. Learners’ knowledge acquisition outcomes: Pre- and post-test means.

The students also were asked to respond to a hypothetical scenario that tested their conceptual application skills
by applying the knowledge learned through the IRIS Module. In every case, the post-test scores of students who
worked through the Module were significantly higher than for students who learned through traditional teacher
education approaches (e.g., lectures and textbook content). A large, average effect size (1.08) was achieved.
Data from this phase of Study 1 is shown in Figure 2.

Average Score

Instructor 1 Instructor 2 Instructor 3
10 10 10
@ o
= =
S o
5 / & 5 - — v 5
] «
= — =
f : :
0 T ) 0 T , 0 r
Pretest Posttest Pretest Posttest Pretest Posttest
@=gm=Module Condition @=gm= Module Conditiog_ s M o dule Condition
No Module Condition No Module Condition

No Module Condition

Figure 2. Average effect sizes for pre- and post-test scores from scenario answers for students who worked through the
IRIS Module and those who did not (average effect size difference = 1.08).
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Study 2

This study compared the use of the IRIS Module about functional behavioral assessments (FBAs) and
traditionally delivered (lecture-based) college instruction on the same topic. Two indicators of learning were
assessed: conceptual application of knowledge and confidence regarding the ability to apply the EBP in
practice.

Teacher candidates completing their special education teacher preparation program at a large urban university
enroll in practicum as their culminating experience. These students are required to take a companion training
series. Pre- and posttests showed increased confidence (p = .018) in those who used the IRIS Module about
implementing FBA. Confidence was measured using an 8-item Likert-type scale.

These candidates also completed pre- and posttests for conceptual application of knowledge, which was
measured using the assessment questions found in the module. Pre-service teachers who used the IRIS Module
scored significantly higher (p = .015) on the conceptual application of knowledge measure (M = 19.29, SD =
4.86) than those who participated in the lecture-only condition (M = 13.33, SD = 3.45). Furthermore, the effect
of using the IRIS Module was large (d = 1.41).

Discussion

The premise of the IRIS Center’s work is that al/ education professionals working in inclusive settings must be
well prepared to meet the educational needs of a// students. Unfortunately, educators consistently report that
they feel inadequately prepared to meet the learning needs of those who struggle to meet proficiency with basic
academic skills (Burns & Yssledyke, 2009; Cook et al., 2007, 2009). General and special education teachers are
not sufficiently knowledgeable about research-validated methods (Coggshall et al., 2012; Jones, 2009) and do
not use these practices. Addressing these issues will require multiple innovative and effective approaches to
initial teacher preparation and professional development so that all teachers of all students who struggle with the
general education curriculum, specifically those with disabilities, are armed with sufficient knowledge about
EBPs. The results from these studies show that Web-based technology, as employed by the IRIS Center, is one
vehicle that can be used with confidence.

References
American Federation of Teachers. (2012). Raising the Burns, M. K., & Ysseldyke, J. E. (2009). Reported
bar: Aligning and elevating teacher preparation and prevalence of evidence-based instructional practices
the teaching profession. Washington, DC: Author. in special education. The Journal of Special
Retrieved from Education, 43(1), 3—11.
http://www.aft.org/pdfs/highered/raisingthebar2012.
pdf Coggshall, J. G., Bivona, L., & Reschly, D. J. (2012).
Evaluating the effectiveness of teacher preparation
Bransford, J. D. (2009). Integrating technology and programs for support and accountability.
instruction for collaborative learning and Washington, D.C.: National Comprehensive Center
assessment. Paper presented at the meeting of the for Teacher Quality. Retrieved from
California Council on Teacher Education, San http://www.gtlcenter.org/sites/default/files/docs/TQ
Diego, CA. _RandP BriefEvaluatingEffectiveness.pdf
Bransford, J., Brown, A. L., & Cocking, R. R. (Eds.). Cook, B. G., Cameron, D. L., & Tankersley, M. (2007).
(2000). How people learn: Brain, mind, experience Inclusive teachers’ attitudinal ratings of their
and schools. Washington, DC: National Academy students with disabilities. The Journal of Special
Press. Education, 40, 230-238.
Bransford, J., Brown, A. L., & Cocking, R. R. (2008). Cook, B. G., Tankersley, M., & Landrum, T. J. (2009).
Mind and brain. In M. H. Immordino-Yang (Ed.), Determining evidence-based practices in special
The Jossey-Bass reader on the brain and learning education. Exceptional Children, 75(3), 365-383.

(pp. 98-108). San Francisco: Wiley.

5.14



Elementary and Secondary Education Act of
2001. Pub. L. No. 107-110. Retrieved from
http://www2.ed.gov/policy/elsec/leg/eseal
2/107-110.pdf

European Agency for Development of Special Needs
Education (2010). Teacher education for inclusion:
International literature review. Odense, Denmark:
European Agency for Development in Special
Needs Education.

IDEA Data Center (2014). Public Data and Resources.
Retrieved from www.ideadata.org

Individuals with Disabilities Education Improvement Act
0of 2004. Pub. L. No. 108-446. Retrieved from
http://idea.ed.gov.

German Commission for UNESCO (2013). Inclusive
Education in Europe. Retrieved from
http://www.unesco.de/inklusive bildung europa.ht
ml?&L=1.

Greenberg, J., McKee, A., & Walsh, K. (2013). Teacher
prep review: A review of the nation’s teacher
preparation programs. Washington, D.C.: National
Council on Teacher Quality. Retrieved from
http://www.nctq.org/dmsStage/Teacher Prep Revie
w_2013 Report

Jones, M. L. (2009). A study of novice special
educators’ views of evidence-based practices.
Teacher Education and Special Education, 32(2),
101-120.

National Council for Accreditation of Teacher
Education. (2010). Transforming teacher education
through clinical practice: A national strategy to
prepare effective teachers. Washington, DC:
Author. Retrieved from
http://www.ncate.org/LinkClick.aspx?fileticket=zzei
B100gPk%3d&tab%20id=71

Organisation for Economic Co-Operation and
Development. (2005). Why is teacher quality
important? Teachers Matter: Attracting,
Developing, and Retaining Effective Teachers (pp.
23-37). Paris: OECD.

Smith, D. D., & Tyler, N. C. (2011). Effective inclusive
education: Equipping education professional with
necessary skills and knowledge. Prospects:

Quarterly Review of Comparative Education, 41(3),
323-339.

Werner, S. (2014). Comparing the use of different
methods of instruction in teacher preparation: A
study of preservice teachers’ confidence, knowledge,
and application of evidence-based practices.
(Unpublished doctoral dissertation). Claremont
Graduate University, Claremont, CA.

Deborah Deutsch Smith
Professor of Special Education
Director of IRIS@CGU
Claremont Graduate University
IRIS@CGU

1237 N. Dartmouth Ave.
Claremont, CA 91711

909 607-8982 (o)
deb.smith@cgu.edu

Diane Pedrotty Bryant

Mollie Villeret Davis Professor in

Learning Disabilities

Project Director of the Mathematics Institute at the
Meadows Center for Preventing Educational Risk
University of Texas-Austin

512-784-7346 (o)

dpbryant@austin.utexas.edu

The contents of this report were developed under a grant from the United States Department of Education,
Project #: H325E120002. However, those contents do not necessarily represent the policy of the United States
Department of Education or the endorsement of the United States Government. Project Officers, Sarah Allen and

Tracie Dickson.

5.14



